[image: image1.png]




Submission to the UN Commission on the Rights of Disabled Persons for Day of General Discussion (DGD) on the Right to Education, Article 24 UNCRPD, to be held on 15 April 2015 from In1school
THE CELEBRATION OF DIVERSITY IN SCHOOLPRACTICE

Identifying practices of inclusive education worldwide via the web.

Summary 
Intro
In1School, a project of the Dutch Association for Disabled Children, NSGK, promotes inclusive education in the Netherlands. All children have the right to go to the same neighbourhood school of their choice. To attend schools inspired and equipped to bring out the best in every child. We conduct research, inform, bring people together and strategically challenge violations of the right to inclusive education in court. In this way we work toward lasting change in legislation, policy and practice. From learning and living apart to learning and living together. Because a better world starts at school. In 2014 In1School commissioned a series of investigations into law, policy and practices concerning inclusive education in the Netherlands and around the world. 
The report that is summarized in this submission presents the results of a web survey on good practices in inclusive education in the Netherlands and around the world. We searched via Google, websites, followed lists on Twitter, Facebook, LinkedIn groups, Pinterest, Vimeo and YouTube channels. Furthermore it is important to note that this research searched for practices of inclusive education and core elements of these practices. The material and the analysis does not allow for conclusions on the extent of implementation of CRPD art 24 in a specified country. On http://www.european-agency.org/country-information one can find country information on implementation of inclusive education. 

In this summary we give an overview of what we found, and present 10 core elements that seem to characterize the practices of inclusive education. They are arranged according to Tony Booth’s Index of Inclusion (2014) in three main groups, Culture, Practice and Policy. 
Summary
The websearch shows that almost all over the world you can find local communities, regions, schools and teachers who are working towards and seeking to realise inclusive education. In Armenia, Australia, Austria, Bangladesh, Belgium, Canada, Cape Verde, Germany, Fiji, Finland, France, Fillipines, Ghana, Ireland, India, Italy, Kenya, Macedonia, Malta, Nepal, Netherlands, New Zealand, Norway, Pakistan, Russia, Rwanda, Serbia, Spain, Sri Lanka, South Africa, Sweden, Tanzania, Uganda, UK, USA, Vietnam, Zambia we found including practices. Mostly examples from one school, the material doesn’t tell whether these practices are widespread in a certain country. Sometimes the example contains a first step to inclusion, like in Armenia where a school for the first time welcomes a student with a disability who would otherwise have to stay in an institution. Sometimes the examples show a steady practice of inclusive education in a certain city or region. So there is a qualitative and quantitative variety to be found in the examples. We collected video recorded examples in North America, Asia, Africa, New Zealand and Australia and Europe and produced playlists on the practice of inclusive education of every continent. 
In our websearch we found several rich online sources: links like www.thinkinclusive.us with articles and videos, and ‘channels’ like Inclusiveed, Inspiring education, The Swift Center, Colin Newton, which show the vision of inclusive education also in films about the practice in classrooms and schools. In total we collected around 100 short films with schoolpractices of inclusive education from all over the world. This websearch off course cannot pretend to be exhaustive. The majority of the best practices found in film come from the United States and Canada. Furthermore the majority of practices found comes from primary education, little come from secondary education and only some show practices from professional education. Inclusive practices because of that look more common in primary education than elsewhere, but certainly more examples will be found in secondary and professional education in an on-going search. 
The websearch shows what inclusive education looks like in daily school practice, that it is possible and how it can be done. One cannot derive one system of inclusive education from the practices, there is not one way to do it. Several schools/countries show variation in approach and methods. Also the occasion and motivation to develop towards inclusive education is different. Often it starts with an initiative from parents, changed policy in a region or country, or because teachers are convinced that it is necessary. But also economic motives play their part. What is clear is that most inclusive schools work on a culture which celebrates diversity, and where the successes of all learners are supported and celebrated. To give all children the best possible opportunity for a future as respected citizens in the community, regardless of skin colour, origin, background, disabilities, home situation or skills.   
10 core elements of inclusive education
Ten elements originate from the good practices which are essential to successful inclusive education. They are arranged in order of elements of culture, practical elements and policy elements.

Culture

A. Celebrating diversity; a vision that all humans are different and that the differences in itself are valuable and support development and growth is fundamental for the complete school and all people involved. It means not promoting inclusive education to give a child with a disability an opportunity, but putting diversity central in everything the school does: In the admittance policy, in the way the classes are managed, in the way of looking at what level learners can achieve, how teachers cooperate, the ways of teaching, what the schoolbuilding and the classes look like, if they are accessible, if children are taken out of the classroom to get extra support and how school cooperates with the community.

B. School as community and school in the community; School and the class are not seen as learning factories, but as a community to learn from each other and in that way to become social adults who can give rise to a tolerant and inclusive community. Everybody, including parents, staff, student, neighbourhood etcetera, has a role in this process. All kinds of situations are learning situations.

C. High expectations of all learners is central; It is about dedication, performance and social behaviour. Every student is challenged to develop to her or his optimum.

Practice

D. The child as an individual is put in the centre; In many examples it was stated that inclusive education demands to let go of classical teaching and to change to the workshopmodel with space for differentiation. The central question of Universal Design for Learning, UDL, is “how can we support a student to be successful?” And to develop the lessons, material and the teaching in such a way that this success is reached.

E. Classmanagement/Co-teaching; Often there is a duo of teachers who work, plan and decide together. This duo, often consisting of an originally regular and special needs teacher, works together for the whole group. Besides, where necessary, expertise from classroomassistents and other experts is added to optimise learning strategies for the whole group. Children are rarely taken out of the classroom for one to one support, because they feel that one to one support enlarges the dependency of the student.
F. Peer to peer assistance; Children learn more from their age related peers than from ‘fellow-sufferers’.

Policy

G. Leadership; The school-management is advisor and stimulator of the process of inclusive education. In several schools leadership is regarded as important to the whole team, the whole school, including the children. Everybody is working together towards the same goal and has her/his own role and task.
H. Differentiated Curriculum; Within the limits of the curriculum, the freedom of methods that can be used gives space to the expertise of teachers to develop individual learning routes for children. The high expectations which are secured in the curriculum stay central, but the road to get there can differ per individual.
I. Supporting policy from neighbourhood, state or government; This is necessary to have the process of inclusive education succeed. Often schools find in here the extra means to realise inclusive education.
J. Cooperation between all involved; Parents are also team-members, all parties need each other: teachers (peer support), parents, experts, students, management, supportive staff. What is striking is that in inclusive schools the class doesn’t belong to the teacher and the student to the class, but the student to the whole school. Everybody feels the responsibility for the success of all children. Cooperation is crucial, more so to inform each other about what works best, to support each other and to involve the knowledge and expertise of for example parents in the cooperation.   
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